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Background

from 2010: teaching at a language school ®

2015: Teacher of English language and culture and
teacher of mathematics, MA, ELTE

2014-2021: teaching in secondary public education
from 2017: PhD Programme in Language Pedagogy,
ELTE

from 2021: teaching at ELTE DELP



5.4

Who do you teach? ‘ ‘

Raise your hand if you teach... O
- primary school students

- secondary school students

- university students

- adults in groups (e.g., language
school)

- one-to-one




PN 'What are the aims of - O

assessment in language o '@
teaching? o

First: individually

Second: discuss in pairs or small groups
Third: some examples aloud?

\ a Moxr:
e drn/n,sn,a . livag,
ed? feedback ! K .
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My PhD research on
alternative assessment

© student questionnaires (n=156)

© teacher interviews (n=12)

© action research in the school
year of 2019/2020

o follow-up interviews




A tanuldk osztdlyozdsa. A kozponti pedagogiai szakoszlaly
ez évi oktober hé 5-én tartolta a sziinet utan az elsé felolvaso

L ,“thelﬂatur\e r\eVleW” alését. Az iilésen Kemény Gabor dr., tordai fégimnaziumi tanir

adta elé az oszlalyozas eltorlésérdl irt dolgozatat. Az el6ado széles

. alapon, 300-nal tobb tanul6tol szerzett adal felhasznalasaval,
/ . hellyel-kozzel Gj szempontokbdl targyalta az osztalyozas probléma-
/Conference in 1912 jat. A nagy figyelemmel hallgatott eldadasnak az volt a konklu-

OI'I i:he abolition of grades zidja, hogy faji, lélektani, didaktikai szempontokbol el kell torilni

a tanulék osztalyozasanak jelenleg alkalmazott modjat, mely még
a relativ igazsagot sem szolgalja. Az el6adas végeztével az elnoklo

(13 o
The Chlld S knOWIGdge IS 'nleldual Weszely Odon dr. egyetemi mtanar, foigazgaté megnyitotta a vitat.

thereere itis not poss|b|e to grade Elsének Biré Samu, elemi iskolai igazgatd, szélt hozzd. A nép-
£ | h fi b [ ] di oktatasrol szolé torvény elbirja, hogy az elemi iskola a gyer-
a|ry V.Vlt veé numbers [...] grading mekeket a szitkséges elemi ismeretekre, gyakorlati készségekre

is a crime against the student [...] the oktassa és jo erkolesre nevelje. Erre a fokra kivétel nélkiil minden

. . : . normalis gyermeket el kell vinni. Tehat teljesen illogikus az elemi
preS|dEnt summarized the discussion iskolaban az osztalyozas. Ha a kozépiskolaban nincsen értelme az

and suggested that 1) grading should  osztilyozisnak, akkor ez, 1. i. az osztalyozis az elemi iskolaban
be genérally condemned [...] 2) put on legalabb is non sens. Példaul felhozta, hogy mi kell ahhoz, hogy

, egy 7 éves Il osztalyos tanulé a magyar nyelvgyakorlasbol egyest
' the agenda of next year's congress vagy kettest kapjon ? Vagy a lakéhely ismertetéshél hogyan lehet

how assessment could be carried out ugyanazon érdemjegyet adni egy 4—5 ulcés faluban s itt a
. ina dlfferent more approprlate way Kemény, G. (1912). A tanuldk osztdlyozédsa [Grading students] .

N A Gyermek, 9-10, 434—-435. J
. — my definition of alternative assessment




.

What is your greatest @ 'S

struggle / something you
. O

would like to solve (as a

teacher) in connection with
assessment now?

First: individually

Second: discuss in pairs or small groups
Third: go to www.menti.com use code
51 74 334 and write in your answers



http://www.menti.com

Some of your answers:

What is your greatest struggle in connection with assessment now?

grades, connection,
passion

To enhance skills instead of
more factual knowledgeMore
formative assessments should
be included ininstruction

Demotivating

It does not show personal
development.

Students nowadays do not think of
the assessment as something
important, something more they
tend to neglectit. So the
assessment doesn't work as a way
of motivation for improvement.

giving full credit to students'
individual achievements (like
someone starting from 20 points
making it 40 is as recognizable as
someone starting at 70 and going
80)

Sometimes it demotivates
the students.

Psychology of each student is
different, soit's hard to
measure everything in the
same way

Parents' support (for the
teacher)

To make assesment
motivating instead of
dampening the spirit.



The interview study (n=12)
+ action research

1.

2.
3.

Solutions for grading - point collecting methods
based on gamification (next presentation :))
Alternatives for oral and written testing
Assessment activities that help process the
material

Further alternative assessment methods

a. Diagnostic assessment

b. Peer assessment

c. Self-assessment

d. Feedback (from the teacher to the students)
Alternative assessment methods used during the
emergency remote delivery



1. Solutions for grading — point collecting methods based on

gamification
“Dear Students, - the final test is always worth at least 1000 points
- point collecting minis in the beginning of lessons
You can collect points in four or five weeks - homework
depending on the length of the topic. At the - classwork
end of this period you get a grade based on - online tasks
your points in the following way: - above 2000 points you can collect Super Master points
- you can also get grades for the Super Master points or buy:
0-699 points = grade 1 (fail) - 200 points = a yes-no question in a test
700-899 points = grade 2 (pass) - 400 points = an extra day in a deadline
900-1099 points = grade 3 (so-s0) - 800 points = 5 minutes chosen class activity
1100-1599 points = grade 4 (good) - 1600 points = grade 5 OR a game lesson for you
and from 1600 points = grade 5 (Master) - 5000 points = in class activity for the whole group (game
(from 2000 points = 5* “Super Master” :) class, pizza ordering etc.)

- 10000 points = out of class activity for the whole group
(going for ice cream during the lesson, excursion in the

You can collect points in the following ways:
afternoon etc.)”



v 2. Alternatives for oral and written testing O‘

o
. How does testing happen in your context?

- voluntary oral tests

- scheduled student presentations (live or recorded -> vlogs)

- instead of pop quizzes: “mini point collecting opportunities” (about 10
minute-long test for extra credit including 2-3 questions about the material
of the previous lesson(s))

- online quizzes (e.g., Kahoot!)

- test with increasingly more difficult tasks and optional challenging tasks at
the end ,

- students writing test questions that are incorporated into everybody’s tests /

OR students compiling tests for themselves

board game achievement tests




/3. Assessment
~activities that 7 Y
. help process |
" the material

e Using apps such as www.learningapps.org, Kahoot!, Quizlet etc.

e Incorporating students’ freetime activities (e.g. they can collect
points with words they collect from sg they are already reading)

e “Knowledge organising tasks” e.g., mind maps, charts...

Puzzles, crosswords, games (hangman, taboo, activity, memory...)

e Group work, role play, drama, escape rooms, posters, projects...

— What is my goal as a teacher?!...


http://www.learningapps.org

4.a Diagnostic assessment

©

©0 0

©

Placement tests (evaluate pre existing knowledge to
determine the level most suitable for a student)
Asking students in anonymous questionnaires
Q&A sessions with students P
KWL-chart that students fill in in the beginning of a unit
(contains three columns labeled with the three letters: K {‘ ¢
for “what | already Know”, W for “what | Would like to N\
learn”, L for “what | Learned”)
Exit tickets: at the end of the lesson students answer short
questions or finish sentences on slips of paper (e.g., |
learned today... | still don’t understand... | would like to do
more of...)
Traffic lights: during the lesson the teacher can ask
students to show a green or yellow or red card

® if they understand (green)

@ if they more or less get it (yellow)

® if they don’t understand (red) the task or the

solution

How does diaghostic assessment happen in your context?



's pr ion evaluated by.

Content:
Was the presentation interesting?

Was the content clear, understandable?

Was the grammar correct?
Was the vocabulary correct?

Presentation style:

1
1

© /’Giving feedback on each other's presentation
© | Anonymous feedback (e.g., in online forms)
© | Role playing exam situations in which

Was the presenter engaging, enthusiastic?

Was the presenter’s tone and rhythm good?
Was the pronunciation understandable?
Was the presentation easy to follow?

1
1
1
1
1
1
|' Did the presenter keep eye contact with the audience?
1
1
1
1
1
1
1
1
1

" . "
students are "examiners Visuals:
© ' Pair work rubric Did the visuals look good?
A PEER ASSESSMENT RUBRIC Did the visuals support the message of the presentation?
\‘\ MY NAM: . vnssesif i ittt Were the slides logically built up?
| 1 am asse88INg .....cux s ssasmais Date ........ Were the texts and pictures good {length, size, colors et J?
\
N He/She did |Thiswas |My
this very okay. partner
well let me Allin all impression:
down
1. My partner made a lot of good Why?
estions.
2. My partner was on task for the
majority of time we worked
together.
3. My partner was open to my
suggestions. L
4. My partner knew what was /
expected of him/her. R

Bl was_able to complete my mgks L’
with my p:g,:ia Ao https://www.pinterest.com/pin/489767 14681377/8,27/

~

Did the presentation have an intro., main part, and summary? —-- - ? + ++
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++
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++

++

++
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++

++

++

++

++

++

++



u 4.c sSelf-assessment O ‘

. /© 3-2-1card (e.g.: 3 things | did well today... 2 things | want to improve... 1 -~
i question | have...) ‘

Reflective sentences (e.g.: What helped me understand this was... | learn

bestif... | need helpin...)

"Shopping list" (checkboxes with things the work should contain)

Rubrics for self-assessment g — -

Color coding learning path: i

©000 © O

TASK: no.1 no2 no.3 no4 no5 no6 no.7 no8 no9 no.10 no. 11 no.12‘no.13 no.14 no,15:n0.15 no.17
Student 1

What kinds of peer- =

Student 3
Student 4

and self-assessment s

Student 6

@ practices do you use? i

Student 5

\ Student 10
) Student 11
Student 12
Student 13
\ ‘Student 14
\‘\ Student 15

\\

Student 16




. 4.d Feedback U
from the teacher to the Stud.)\

/
4
-

- badges, titles, awards, stickers, stamps...
- verbal/written praise, personalized carc?s
- highlighting strong points

‘ - - helping HOW to . CJ . C] p

Ve

M don,
improve Goodtt  Likel @ Ve

‘?mﬂOt.% oreckey, s ,

A

How do you give x w
feedback? % : PR - TR e S
A

Good
idea Job!

source: https://scoonews.com/news/empower-students-and-recognise-skills-with-classroom-badges/
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. Alternative assessment durmg ‘
the emergency remote delivery ‘

Alternative assessment methods worked Q
during the emergency delivery (with small
modifications)

unlike traditional grading and testing...

. ® e Did you have to teach online?
e What was your experiences with assessment?

e What worked? What didn’t work?



With the 2-3 people around you,
discuss your “struggle” and
brainstorm ideas how any of
these methods (or others :))

might be a solution.




Q&A
and feedback:
What is your takeaway?

(go back to www.menti.com
code 5174 334)



http://www.menti.com

Some of your answers:

- What is your main takeaway from this presentation?

1- timely active student Creative teacher can find Can use mentimeter for | use most of the assessment
assessment with bonus points2- many ways. Being resourceful anonymous Q&A methods mentioned in the
empowering student to share their gets betterresults. presentation, | like the online

experience and strugles, as well as quizzes and games which | haven't
what they already learned and

used yet and will surely apply to
want to learn my classes.
\




